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ABSTRACT
A STUDY OF THE EFFECTS OF A UNIVERSITY EXPERIENCE
ON CAREER PLANNING: THE CAREER AWARENESS
AND PLANNING COURSE
(May, 1978)
Lenora Hicks Thompson
B,A. Shaw University, Raleigh, North Carolina
M. Ed. University of Massachusetts/Amherst
Ed.D. University of Massachusetts/Amherst
Directed by: Dr. Norma Jean Anderson
The purpose of this quasi-experimental research study was to
investigate and measure the impact of the Career Awareness and Planning
Course in order to determine the degree to which the course contributes
to the quality of the Career Development Process at the university level.
The secondary purpose of this study was to measure the impact of the
Career Awareness and Planning Course on the undergraduates' level of
career self awareness, career awareness and placement readiness.
The Career Awareness and Planning Course offers undergraduates
the opportunity to: (1) explore their self awareness in relation to
decisions concerning career goals, (2) understand their right and free-
dom to choose, test, and through experience modify their views in rela-
tion to the world of work, (3) provide information on the wide range of
careers, (4) help participants discover factors that influence career
exploration and career choice, and (5) increase awareness of various
procedures involved in job hunting and preparing for graduate and pro-
fessional schools.
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Therefore, the major research question was: Will there be a
difference in the undergraduates' level of career development as a
result of the Career Awareness and Planning Course?
In addition, the following subsidiary research questions were
examined
:
A. Will there be a difference in the undergraduates'
level of career self awareness as a result of the
Career Awareness and Planning Course?
B. Will there be a difference in the undergraduates'
level of career awareness as a result of the Career
Awareness and Planning Course?
C. Will there be a difference in the undergraduates'
level of placement readiness as a result of the
Career Awareness and Planning Course?
To ascertain this information a questionnaire was designed by
the investigator and administered to the research population which was
comprised of thirty University of Massachusetts undergraduates who were
enrolled in the Career Awareness and Planning Course during the Spring
Semester of 1977. Three statistical procedures were employed to analyze
the questionnaire data: (1) measures of central tendency (mean),
(2) measures of variability (standard deviation), and (3) the statistical
test of significant difference (i-test).
Based on the data analysis, the following conclusions were drawn
relative to one major research question and three subsidiary research
viii
questions:
A. There was a significant difference in the undergraduates'
level of career development as a result of the Career
Awareness and Planning Course.
B. There was a significant difference in the undergraduates'
level of self awareness as a result of the Career Aware-
ness and Planning Course.
C. There was a significant difference in the undergraduates'
level of career awareness as a result of the Career
Awareness and Planning Course.
D. There was a significant difference in the undergraduates'
level of placement readiness as a result of the Career
Awareness and Planning Course.
Based on the findings of this study, the following recommendations
for research are suggested:
1. Replication of this study with a larger number of
undergraduates to determine whether or not there will
be a significant difference in the undergraduates'
level of career development as a result of the Career
Awareness and Planning Course.
2. A survey that attempts to determine if there are sig-
nificant differences in male and female levels of
career self awareness, career awareness, and placement
readiness as a result of the Career Awareness and
Planning Course.
ix
3. A study that attempts to define a complete theory
of career development for the college years.
4. A survey that seeks to determine whether or not
university and college officials would ratify a
career planning course as a permanent course of the
university or college curriculum.
5. A repeat of this survey with undergraduates enrolled
at other universities to determine whether or not
there would be a significant difference in the under-
graduates' level of career development as a result
of the Career Awareness and Planning Course.
x
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CHAPTER I
INTRODUCTION
Many college students encounter great difficulty after arriving
at the college campus. Some express difficulty with adjusting to their
new environment and others express frustration with their inability to
identify the career path they should pursue.
Usually the adjustment problem is eliminated as the individual
begins to interact with the college population and establishes him/
herself outside of or within a specific group, but the inability to
identify a career path can haunt an individual for one, two and possibly
three years. In the summary of a study conducted by Prediger, Roth and
Noeth (1973) of what students say, do, and know about career development,
there were very large discrepancies existing between college students'
expressed need for help and the amount of help they feel they have re-
ceived in the career area.
One of the underlying reasons for this career disorientation is
that the majority of the secondary schools within the United States con-
tinue to operate on the premise that academic preparation should be the
sole end product and that learning of the world of work occurs on a
fragmented basis. Davenport (1973) offers this observation of education
in America:
1
2Education in America today is in dire need of
change at all levels to make it relevant to the
needs of students, the community and the society
at large. Our school system is designed pri-
marily to prepare all students for higher educa-
tion in four-year institutions. The fact is that
only about 20 percent of the students in our
schools ever attain that four-year degree. For
the most part, the others are dropped by the way-
side and are expected to fend for themselves,
with little preparation for the world in which
they make their way. (p. 177)
Another reason for the indecisive career plans of college stu-
dents is the recent economic recession which has a great impact on the
labor market and the selection of the major area of concentration. Also,
the overabundance of underpaid college graduates within the labor market
has made many of these individuals feel over-credentialized for the
positions they secure, thus placing more pressure on the matriculating
student to make certain the "correct" major is chosen. In an examina-
tion of the depressed college labor market Freeman (1976) writes:
There was a time, in the 1950's and 1960's, when
the college graduate had a choice of numerous
good jobs upon receipt of the diploma. This
golden age of employment opportunities, in which
jobs sought graduates, was transmogrified in the
1970's. In the new depressed market, graduates
sought a relatively shrinking number of high
level jobs and were lucky to obtain positions in
their area of study. The collapse of employment
opportunities forced an unprecedented number into
non-college level jobs, often very different from
those for which they had prepared in school. (p. 16)
Austin et al (1970) writes in a similar vein:
Many college graduates who enter the labor force
go into occupations that do not require degrees
in the particular field in which they receive
their bachelor's or master's degrees. Of those
who were employed full-time five years after
3college graduation, only about three-fourths who
were engineering majors reported being employed as
engineers; about the same proportion who majored
in education reported that they were employed as
teachers. Only one-fourth of the natural science
majors worked in that field. Slightly over half
of the business majors were in the business or
commerce; and less than five percent of the social
science majors had positions as social scientists.
Women with the bachelor's degree tend to be even
less likely than men to go into the professional
field that corresponds to their undergraduate field.
The collapse of the economy also had a differential impact on
various major areas of concentration. There were significant changes
in the fields of study. In an overview of the studies conducted by
the American Council on Education which compared the probable majors
of entering University of Massachusetts, Amherst freshmen in 1975 with
those entering in 1966, some important changes in probable majors are
identified
.
Class of Class of
Major 1966 1975 Change
Agriculture 3.2% 4.1% +0.9 %
Business 6.5 12.3 +5.8
Engineering 8.7 8.1 -0.6
Health Professions 4.8 5.5 +0.7
Education 10.3 6.5 -3.8
History, Pol. Sci. 8.4 5.5 -2.9
Humanities 6.3 3.9 -2.6
Fine Arts 4.9 4.3 - .06
Undec ided 0.5 5.2 +4.7
The 1975 freshmen were making their plans in the midst of the
market decline, while the 1966 freshmen chose occupations on the basis
of the strong market of the early 1960's. Perhaps the most significant
difference is the drop in the number of students expecting to teach.
4It seems that entering students in 1975 plan to major in more "applied
fields" than in the Liberal Arts. A second interesting observation is
the increase of "undecided" majors. Freeman (1976) supports that another
response to the rapidly deteriorating market is the large increase in
proportion of students in the "undecided" category who appear to be in a
"holding pattern" because of uncertainty about career prospects.
In his recent book. Reflections
,
Caselia (1976) writes:
A college student almost anywhere in the United
States today can be envisioned requesting the
following: Wanted: An education that will
assist me in learning about myself, my abilities,
my values, and my interests; that will enable me
to acquire the skills to cope with the rapid
pace of change in the world; and most importantly,
that will adequately prepare me for a satisfying
and productive career. (p. 1)
He also identifies six career problem areas within higher educa-
tion:
1. Many university students have little oppor-
tunity to explore the relationship between
what is taught in the classroom and the world
of work.
2. Many, university students need more opportuni-
ties to form and test their work values.
3. Due to the changing nature of the world of
work and the indecisiveness of students in
choosing majors or their inconsistency in
pursuing jobs in related fields, university
students need to develop skills that can be
transferred from one field to another.
4. A further enumeration of those skills univer-
sity students need to develop are critical
career skills i.e., job skills, entry level
tasks, decision-making skills, job seeking
and job securing skills.
55. The identification of self cannot be considered
apart from the career process. Students often
confuse the idea of career with choosing one
precise direction in life and having to persist
in it regardless of its accord with their true
selves
.
6. Many university students lack accurate and cur-
rent career information.
In 1974 the United States Department of Health, Education and
Welfare, the United States Department of Labor, and the College Entrance
Examination Board reported the need for increased emphasis upon career
development at the college level. But, comprehensive efforts have yet
to become commonplace in American higher education. It seems safe to
say that at this level, the debate activity is increasing but the resolu-
tion of such debate in the form of implementation efforts is still
lagging. (Hoyt, 1976)
Based on the aforementioned observations, it is evident that the
time has come for colleges and universities to move out of the 19th cen-
tury and into the 20th century. The present system of higher education
met the needs of society then, but has been incapable of meeting the
many current needs of today's society. As a result of this deficiency,
many institutions of higher education are in the process of changing and
reshaping their traditional curriculum trends to more innovative tech-
niques. Yet, despite these occurring changes educational services re-
main deficient in terms of delivering educational components that will
enable students to be more successful in identifying, obtaining and
engaging in satisfying and worthwhile work. The Carnegie Commission
Report on Higher Education (1973) emphasized the need for colleges to
6adjust their curriculums to meet the changing economic conditions and job
emphasis. Other studies (Gould, 1973; Harkness, 1972; Marland, 1973;
Jensen, 1972) have also identified the urgency and the necessity for more
direction, programs, and systems in the area of career development and
education at the college level.
In a 1973 report on Youth and the meaning of work Gottlieb ac-
centuates the findings of the Carnegie Commission Report:
First, and for many students most important, is the
perceived failure of the educational process in pro-
viding the student with opportunities in the area of
job skill training and work related counseling. Many
students do not believe that they are leaving college
with critical and unique job skills. Many feel they
have not been provided with the kinds of career re-
lated data which would enable them to find the kind
of work they seek. Most have received little, if
any, hard data about the job market, avenues they
might pursue given a situation in which they were
unable to find work in their fields; and little in-
formation about the expectations of potential employers
and potential co-workers. (p. 227)
Devlin (1974) further identifies the need for a career component within
the higher education system. He writes:
Facing the prospect of a saturated labor market
with little relief in sight, students, administra-
tors, and faculty began to understand that jobs
were difficult to obtain. They realized that more
emphasis must be directed to the concern of what
type of career is best suited for the individual
in today's work world. Hence, the college com-
munity must be educated. Foremost, they must be
taught how to ascertain the computability between
individual means and job market limitations. (p. 63)
Webb (1973) reinforces the point when he states:
Since the 1950's, the proportion of college
educated persons in the labor force has doubled
—and it may double again by 1980. The problem
7comes in not being able to guarantee enough "college-
level positions for such a large group of workers.
Already there are twice as many trained teachers and
lawyers attempting to enter those professions as
there are available positions. Highly trained
physical and life scientists are finding that there
are no jobs for them, not to mention the less trained,
but broadly educated, liberal arts graduates.
Because of these problems, colleges and universities
have a clear responsibility to provide career guidance
and counseling for students early in their college
years. Career decisions can no longer be deferred
until the last semester before graduation. Many col-
leges and universities across the country have seen
this and have attempted to provide such guidance
through their placement and/or counseling services.
(p. 31)
The position taken by the above-mentioned writers lend support
to the notion that there should be a very specific method for imple-
menting career development at the college and university level. This
study will introduce one of the vehicles utilized by the University of
Massachusetts at Amherst, a three credit, academic course, entitled
Career Awareness and Planning.
Statement of the Problem
A number of investigators provide support for the notion that the
curriculum of institutions of higher education should be equipped to
assist college and university students with the career development pro-
cess .
Given the evidence that a career planning course may be an ef-
fective tool in implementing this process, this study assesses the
effectiveness of a career planning course offered at the University of
Massachusetts, Amherst.
8Purpose of the Study
The purpose of this study is to investigate and measure the im-
pact of the Career Awareness and Planning Course in order to determine
the degree to which the course contributes to the quality of the career
development process at the university level. The secondary purpose of
this study is to measure the impact of the Career Awareness and Planning
Course on the undergraduates' level of career self awareness, career
awareness, and placement readiness.
Therefore, the major research question for this study is: Will
there be a difference in the undergraduates' level of career development
as a result of the Career Awareness and Planning Course?
In addition, the following subsidiary research questions will be
examined
:
A. Will there be a difference in the undergraduates' level
of career self awareness as a result of the Career
Awareness and Planning Course?
B. Will there be a difference in the undergraduates' level
of career awareness as a result of the Career Awareness
and Planning Course?
C. Will there be a difference in the undergraduates' level
of placement readiness as a result of the Career
Awareness and Planning Course?
8Purpose of the Study
The purpose of this study is to investigate and measure the im-
pact of the Career Awareness and Planning Course in order to determine
the degree to which the course contributes to the quality of the career
development process at the university level. The secondary purpose of
this study is to measure the impact of the Career Awareness and Planning
Course on the undergraduates' level of career self awareness, career
awareness, and placement readiness.
Therefore, the major research question for this study is: Will
there be a difference in the undergraduates' level of career development
as a result of the Career Awareness and Planning Course?
In addition, the following subsidiary research questions will be
examined
:
A. Will there be a difference in the undergraduates' level
of career self awareness as a result of the Career
Awareness and Planning Course?
B. Will there be a difference in the undergraduates' level
of career awareness as a result of the Career Awareness
and Planning Course?
C. Will there be a difference in the undergraduates' level
of placement readiness as a result of the Career
Awareness and Planning Course?
9Significance of the Study
A study measuring the effectiveness of a career planning course
as a tool for implementing the career development process at the univer-
sity level seems worthy of investigation for the following reasons:
1. There have been no significant studies to assess the
effectiveness of career planning courses at the
university level.
2. There is a need to show if career planning courses
can make positive contributions to the career develop-
ment process at the university level.
3. The course content might be helpful in identifying the
necessary ingredients for developing a successful
career planning course.
A. The findings of this study might be helpful in con-
vincing less career oriented administrators and faculty
that a career component in the higher education curriculum
will not diminish the quality of the educational process
within the university system.
Limitations of the Study
Limitations of the study exist within two main areas: research
population, and instrumentation.
1. Since the research population consists of under-
graduates at the University of Massachusetts, Amherst,
10
generalizations made from the data gathered will
be limited to groups representative of similar
compositions.
2. Individual difference factors, such as enthusiasm
and work habits, of undergraduates are unaccounted
for in this study.
3. further generalizations made from this data are con-
tingent upon refinement of the instrument developed
and used for this study.
4. Validity of the generalizations made from the data
gathered will be dependent upon the degree of true
feelings expressed by the undergraduates.
5. Since there was no comparison group with another in-
structor, it is difficult to determine the effect of
the leadership variable on the results.
Definition of Terms
In order to facilitate the readibility of this study, the fol-
lowing terms will be identified. The definitions were taken from
Career Education: A Ha ndbook of Funding Resources (Ryan, 1973). The
handbook was developed as an information guide for individuals interested
in developing proposals for federally funded career based programs. The
terms have been defined operationally for use in career based programs.
These definitions provide clarity to the specific meaning of the
terms by avoiding the usage of vague descriptive words and/or references
11
which could be interpreted in several different ways. Other terms will
be defined when they initially appear.
Career
A sequence of choices which form a pattern throughout one's
life and which represents aspects of the self concept. (Ryan, 1973)
Career Awareness
A knowledge of occupations as they relate to the behavior,
education and training, growth, rewards and life-styles of persons in
specific occupations and occupational clusters. (Ryan, 1973)
Career Devel opment
A life-long process which involves a series of experiences,
decisions, and interactions. Self concept is interwoven with the pro-
gressive nature of this development. (Ryan, 1973) This study will
focus on the career development process during the college years.
Self Concept
The perceptions which one holds regarding his/her success or
skills in social, cognitive, or psychomotor tasks. (Ryan, 1973)
Career Information
Provision of occupational, educational, and labor market
data to youth in order to facilitate the career choice. (Ryan, 1973)
Career Preparation/Planning
The acquisition of skills, attitudes, and values to enter
the world of work, including both in-school and out—of-school exper-
iences. (Ryan, 1973)
12
Decision Making Ski l 1
s
The aptitudes of problem-solving thinking processes neces-
sary to understand and participate in the social, economic and political
institutions of society. (Ryan, 1973)
Job Entry Skills
The requirements for entering a chosen occupational area and
handling fundamental tasks. (Ryan, 1973)
Occupation
A job that requires a pattern of work activity with con-
sistency and similarity. (Ryan, 1973)
Occupationa l Information
A definition of the tasks, skill level requirements, train-
ing requisites, and place of employment for a particular job. (Ryan,
1973)
Work
The tasks or duties assigned to a particular job in our
culture and which the worker completes intrinsic and extrinsic rewards.
(Ryan, 1973)
World of Work
A multitude of occupations which comprise the labor force of
a society and from which an individual must select and prepare for a spe-
cific occupation of his/her choice. (Ryan, 1973)
13
Dellneation of Chapter s
This chapter lias introduced the notion that there should be a
career component within the higher education curriculum and suggested
that a career planning course may be one alternative method for al-
leviating some of the career problems identified by college and univer-
sity undergraduates. In addition, it provided a statement of the
problem and the purpose of this study. One major research question and
three subsidiary research questions have been stated and key terms have
been defined. The significance of this study and its major limitations
have also been delineated.
Chapter II contains a review of literature related to the investi-
gation of the problem.
A comprehensive description of the Career Awareness and Planning
Course is included in Chapter III.
Chapter IV includes a description of the methodology used in this
study. This chapter also includes a description on the population used
in this study, a description of the research instrument, and a discussion
of the statistical procedures used to answer one major research question
and three subsidiary research questions.
A compilation of the findings of this study is presented in
Chapter V. An analysis of the data is also included.
Chapter VI concludes the study. The research findings, recom-
mendations, and implications for further study are presented.
CHAPTER II
A REVIEW OF THE LITERATURE
In many colleges and universities across the nation students are
demanding that the professionals within these institutions become more
accountable in assisting in the development of their career plans after
graduation.
One of the most prevalent assumptions in higher education has
been that after four years of college a student will be able to secure
a position in their specific area of concentration. This assumption
tends to place more emphasis on the student than the institution as one
of the causes for the increase of unemployed individuals with a college
degree. This mythical assumption strengthens educational chaos in col-
leges and universities rather than enhancing it. Consequently, the ad-
herence to this assumption is expensive and extremely tragic.
As a career counselor at a large university setting the investi-
gator observed that the most bitter clients were those who had already
completed their undergraduate studies. Many of these individuals ex-
pressed anger toward their major discipline departments because there
were many unanswered questions concerning how they could effectively
utilize their major outside university settings and others felt deprived
of many experiences that would enable them to function more effectively
in their career area. The fact is that department heads, faculty.
14
15
counselors and placement officers have been negligent in developing a
climate for learning which is geared to the career needs of college and
university students. The real danger in misperceiving this character-
istic is that a vicious cycle is created with those matriculating stu-
dents realizing how inadequate their career preparation is after the
completion of their undergraduate studies and their entrance into the
work world.
On the other hand, if colleges and universities are to make it
possible for every student to reach optimum career development during
the college years faculty, administrators, counselors, and the placement
officers must develop vehicles for achieving this goal.
The following review of literature and research will support the
notion that a career planning course is one alternative method which can
be utilized for affecting achievement in career development at the
university and college level. This review will also include an overview
of theories of career development, a description of career planning
courses offered at colleges and universities during the sixties and
finally a comparison of eight career planning courses currently offered
at colleges and universities.
An Overview of Theories of
Career Development
Career development is an integral part of total life development
with aspects of self awareness, career awareness, career exploration,
educational preparation, and work experience interwoven into the process.
During the past twenty years career theorists have offered their
16
viewpoints of the career development process through theories of career
development. Thus, this section of the review of literature will be a
reflection of a considerable degree of reading, in across the board
fashion, to identify selected contributions from the traditional work
of noted career theorists.
Osipow (1968) and Hewer (1970) have identified four theory cate-
gories of career development: sociological, trait-factor, structural
or personality, and developmental.
The point of view inherent in the sociological theory is that
circumstances beyond the control of the individual exerts a powerful in-
fluence on the career choice and the principal tasks confronting the
individual result in the development of techniques to cope effectively
with his or her environment. Theorists illustrating this approach are
Caplow (1954), Hollingshead (1949), Jensen and Kirchner (1955), Miller
and Form (1951) and Harmony (1964).
The trait-factor theory is the oldest theoretical approach. The
basic premise .of this theory is that people differ in their traits and
jobs differ in their requirements. Accordingly, this theory implements
a straightforward matching of an individual's abilities and interests
with career opportunities. Thus, vocational testing experienced its
birth through the trait-factor theory. Theorists advocating this process
are Parsons (1909), Hull (1928), Kitson (1925), Hewer (1963), and
Williamson (1965).
The structural or personality theory is divided into three sub-
groups: self-concept, psychoanalytic and need.
17
The self-concept theory contends that as individuals develop a
more clearly defined self-concept they then begin to develop images of
the occupational world which they compare with their self-image in an
attempt to make career decisions. Advocates of this theory include
Super (1957), Ginzberg et al (1957), Rogers (1951) and Sambler (1953).
The psychoanalytic theory is based on the assumption that career
choice can be best understood if the individual's personality is viewed
in a psychoanalytical framework. Noted writers on this theory include
Super and Bachrack (1957), Segal (1961) and Galinsky (1962).
The need theory's basic hypothesis is that an individual selects
a job because the job has the potential to satisfy needs. Roe (1956)
subscribed this theory to the need theory of Maslow and emphasized the
hierarchy of prepotency among needs. Theorists illustrating this pro-
cess are Roe (1956), Centers (1948), Shaffer (1953) and Hoppeck (1957).
The fourth theory is the developmental theory. The hypothesis
of this theory is that the choice of a career is not a single event that
occurs at a specific time, but that it is the result of a developmental
process. This theory strongly supports the notion that an individual's
vocational behavior along with the career choice becomes much more
meaningful when viewed longitudinally. Super (1957) offers much of the
research on this theory although Buehler (1933) describes this process
in earlier writings. Super (1957) includes the self-concept theory as
a major component of the developmental process and he also identifies
five vocational life stages (growth, exploration, establishment, main-
tenance, decline) which an individual passes through during this process.
The research of O'Hara and Tiedeman (1959) also subscribes to the
developmental theory.
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Career Planning Courses as an Alternative
Method for Affecting Achievement in the
Career Development Process at the
College and University Level
In noting career planning courses as an alternative method for
affecting achievement in career development at the college and univer-
sity level Devlin (1974) submits that college students are expressing a
greater need for career certainty and that students are critically ques-
tioning the investment of their time, money and effort in a college edu-
cation and the work world (p. 68). He identifies a number of vehicles
that may be utilized by college placement officers and career counselors
such as career development centers, life planning workshops and external
programs. But, he strongly supports another vehicle which seems to be
achieving acceptance and success on a number of college campuses which
is a career planning course offered for academic credit and designed to
assist students to develop a comprehensive understanding of themselves
in relation to future career life.
Ripley (1975) proposes that the emergence of career planning
classes has several causes. These include the need to increase educa-
tion's relevance to later life, a tightening economic situation and the
desire to contribute to the total development of the student. She writes
As universities see more clearly the need for
career development, career planning classes
will be even more commonplace. The advantages
of one to one contact and personalized atten-
tion will lead many universities to consider
19
small enrollment for these classes but
large enrollments should also be considered.
Lee and Anthony (1974) believe that few college students have
definite career plans and many lack an effective method to investigate
occupational alternatives in order to develop a realistic plan. These
career specialists have found that many of the basics underlying these
issues can be resolved through well designed courses in career planning.
Basically, a career planning course can
help students to gain a thorough under-
standing of themselves. This enables them
to formulate personal conceptions of their
wants and needs and what they can realis-
tically achieve. Students can also be
given a broad overview of the various
types of occupations, the tasks involved
in each plus some indication of the de-
mand for employment in each field. Finally
a career planning course can serve to inte-
grate the students' knowledge
—
gained
through self-assessment—with the theory,
research and concepts in the literature
on careers and the world of work. (p. 57)
Powell (1972) states that through career planning courses stu-
dents can be given a description of many of the more common opportuni-
ties and, more specifically, what opportunities are open to them now.
They can also learn how to select a career that is consistent with their
qualifications, interests and aspirations. He concludes that:
What students want and need can be
synonymous and consistent. As long as
students are given what they want to
know career planning courses will grow
in popularity and usefulness to society
and also will help implement academic
goals. (p. 32)
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Burkhaus and Bolyard (1977) argue that due to the paucity of suit-
able data relative to career planning programs and materials for college-
aged and adult students it was necessary for them to develop and offer a
successful career planning course for the students at Indiana-Purdue
Universities
.
In his book, Occupational Information, Hoppock (1976) describes
several reasons for teaching a career planning course.
Firstly, it saves time in that many questions counselors answer
are of common interest to most students. In offering a course a coun-
selor can save time by answering all questions and giving the facts to
everyone concerned in one setting.
Secondly, it provides a background of related information that
improves counseling. A course that meets regularly during the semester
provides time for counselor and student to study and discuss career pro-
blems and/or concerns of common interest to the group. Also, the class
situation extends the amount of direct contact between student and coun-
selor. Hoppock states:
The economics of time inherent in teaching occupa-
tions makes it possible to provide the student
with a background of factual information against
which to discuss the individual aspects of the
student's problem. In the interview itself the
time usually spent on presenting general infor-
mation may be devoted to the applications of this
information to the problem of the client. (p. 141)
Thirdly, teaching a career planning course gives the counselor an
opportunity to know the clients better through classroom observations,
discussions, and weekly contact. It also focuses collective judgment on
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common problems by providing students the opportunity to compare opinions,
ideas and judgments with a counselor and peers.
Lastly, and equally important, the course keeps the counselor up
to date by enhancing and expanding his or her knowledge of careers through
course activities.
In addition, McGuire (1971) asserts that offering a career planning
course will increase student services at the institution.
In 1973 Devlin conducted a study to ascertain the extent of the
courses offered in career development. All placement offices listed in
the Directory of College Placement Offices 1972-73 (1,521) received
questionnaires. Of the total number, seven hundred fifty-six institu-
tions responded. The respondents constituted fifty-one percent of a
total of 1,521. The findings revealed that approximately ten percent of
the responding institutions were offering career development courses as
a part of their academic program and fifteen percent indicated that they
were in the actual planning stage of proposing a course.
The questionnaires further revealed that of the seventy-eight
institutions of fering . courses
,
forty courses were taught by placement
counselors; fourteen courses were taught by teaching faculty; twelve
courses were taught by counseling center staff and twelve were taught
by other personnel.
The majority of the courses were not offered by any one parti-
cular academic department. Hence, forty-three courses were designated
non-depar tmental or interdisciplinary; fifteen were offered by teacher
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education departments; ten courses were offered by business departments
and the remaining ten by psychology departments.
Each institution varied considerably on the amount of academic
credits offered for the course. in the semester hour system twenty-five
received one credit unit; five courses, two credit units and nine courses,
three credit units. In the quarter hour system, thirteen courses re-
ceived one credit; eleven courses, two credit units; eight courses, three
credit units and a total of seven courses offered credit units based upon
the amount of work accomplished during the course.
The overall findings of this study seems to suggest that there is
a definite trend among college placement officers, counselors, and other
college personnel for utilizing a career planning course as a career
development resource for students.
Career Planning Courses Offered at Colleges and
Universities During the Sixties
A research survey conducted by Calvert, Carter and Murphy (1964)
provides much of the data on the frequency and nature of career planning
courses offered at institutions of higher education during the sixties.
These researchers mailed questionnaires to the 1,850 institutions
listed in Higher Education Part III . Of these 1,850 institutions, 1,023
(55.3 percent) responded. The questionnaires revealed that of the 1,023
respondents seventy (6.8 percent) offered career development courses.
The questionnaires also identified four types of career planning
courses. The first type of course was identified as personal vocational
selection or career planning. This course emphasized self-appraisal and
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evaluation. Vocational tests were administered and interpreted during
personal counseling sessions in addition to students discussing their
career objectives. Students enrolled in this type of course also pre-
pared a written analysis of one or more occupational fields. Twenty-two
of the responding institutions offered this type of course.
The second type of course was identified as introduction to the
world of work. The content of this course was directed toward vocational
selection. Occupational information was also presented. A total of
thirteen of the responding institutions offered this type of course.
The third major type of course was identified as job seeking tech-
niques. The content of this course presented techniques on optimizing
the marketability of a college degree. Sixteen respondents offered this
particular type of course.
The fourth and final type of course was identified as adjustment
to careers. The transitional problems from college to work were dis-
cussed in this course concluding with a discussion of the later stages
of professional growth and development. A total of nineteen institutions
offered this type of course.
This survey did not include any indication of the amount of aca-
demic credit awarded by the courses.
The researchers drew the following conclusions:
Too often these courses appear to have been
volunteered by their instructor rather than
to be a permanent part of the curriculum.
However, the number of these courses appears
to be on the increase. As institutions grow
in size and vocational problems increase in
complexity career development courses should
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become more important. The schools with the
greatesL need for these courses, are the
least likely to offer them. (p. 682)
A Comparison of Eight Career Planning Courses
Currently Offered at Colleges and Universities
The investigator was able to locate and obtain information on
twenty-one courses currently offered at colleges and universities in the
United States. Presently, there are three general types of career plan-
ning courses (Devlin, 1974) as opposed to the four cited earlier by
Calvert, Carter and Murphy (1964).
The first type is the job oriented course, usually offered to
juniors and seniors, and designed to help students determine career ob-
jectives as well as construct effective job hunting campaigns.
The second type is the occupational information course and is
designed, as the title implies, to dispense information. This course
offers minimal attention to other factors which are crucial to the career
process of the student.
The third type of course, and probably the most popular type of
course, is entitled career dynamics. This course is designed to assist
the student in developing concrete learning skills which will enable the
student to gain awareness and understanding into the relationship between
self and the work world. Courses developed within this framework empha-
size process rather than subject matter.
The investigator has designed the following comparison chart which
will focus on eight career planning courses utilizing the following dimen-
sions for comparison:
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COMPARISON CHART OF EIGHT CAREER PLANNING COURSES
Dimensions of
Comparison
Career Exploration
University of Alabama
Implementation of Career Plans
Pennsylvania State College
Career Choice
Illinois State University
Self Concept and Career
California State University
Career Planning
University of Oregon
Personal Adjustment to Business
Indiana University
Career Planning
Augustana College
Career Planning and Occupation
Choice
Florida State Universiiv
Purpose of Course
To help students become
more aware of themselves
in the process of choosing
a major and career interest
To assist in developing
strategies and sk 1 1 Is to
implement students chosen
career goals.
To present a model of
decision making that
applies to career choice.
To provide career
quidance and counseling
to students.
To make students more
aware of themselves
and the resources ol
the university and
community.
To prepare the student for a
business career
To help the student
develop a complete-
understanding of
himself and of the
work world and to
integrate the two into a
sound career decision.
To provide information and to assist
the student in the developemcm ol
skills which are heavily related to
securing a job.
Target Population Freshman-Senior Juniors and Seniors
Freshman and
Sophomores Freshman
Liberal Arts
Freshman-Juniors.
Senior Business Majors Freshman-Senior
Liberal Arts Maiors
Juniors and Seniors
Course Format
Large group information
sessions, small group
counseling, sessions,
individual appraisal and
counseling and on the job
field experience.
Individual student contracts.
Small groups. Seven content
modules.
Small group activities,
readings, lectures and use
of a computerized
guidance system (SIGI)
Small group activities and
discussions. Readings and
testing.
Lecturers, written exer-
cises. visual presenta-
tions. role playing
demonstrations and
panel discussions.
Student oriented, large groups,
lecture and discussion on current
literature. Structured exercises and
guest speakers.
Lesting interpretation
sessions, class lectures
and discussion of the
psychological, physio-
logical emotional
aspects of work.
Emphasis placed on sell study.
and guest speakers. Lecturer utilized
to clarify concepts, processes and
methodology.
Credit
Variable 1-3 Student
contract
1 1 1 1-3 Based on student contract
Course Activities
Self assessment testing,
career exploration and
decision making cxcrcists.
Analysis of occupations
and occupation informa-
tion. Interviewing, career
seminar.
Pencil and paper exercises,
brainstorming, role playing.
Interviewing, assertiveness
training.
Goal setting and decision
making activities,
computer worksheet
completion and self
evaluation activities.
Vocational interest panel
discussions, self concept
activities and role playing.
Panel discussions,
leisure planning,
resume writing and
interviewing skills.
Career plans and aspirations
project. Interviewing skills.
Self-assessment, career
field research, inter-
views. lectures, dis-
cussions and oral
presentations.
Job seeking and interviewing skills. 1
career field analysis, resume writing !
Materials Readings, films, handouts Video-slide tape
Textbooks, handouts and
SIGI material.
Video tape, handouts
Textbooks, and slide-
show.
Textbooks, handouts. Readings.
Video-taping, reading, films !
handouts.
Testing Information
Strong-Campbcll. Person-
ality Factor Question-
naire Hall Occupational
Orientation Test Batten-
None
Strong-Campbcll Interest
quezzes.
Strong-Campbcll Interest
Inventors'. Myers Briggs
Type Indicator. Frankel’s
Purpose in Life test. Halls
Occupation Orientation
Inventory.
None None
Strong-Campbcll
Omnibus Personality
Inventory. Kuder Mid
term and final exams.
Strong-Campbcll Interest Inventory
Mid icrm and final exams
Evaluation Written Evaluation Form Course Evaluation Survey None C.S.U. Course Evaluation Course Rating Scale None None F.S.U. Course Evaluation Form
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Purpose
Target Population
Course Format
Credit
Course Activities
Materials Utilized
Testing Information
Evaluation
Summary
The literature reviewed in this chapter has been divided into
four sections. The major section "Career Planning Courses as an Alter-
native Method for Affecting Achievement in Career Development at the
University and College Level" and the supporting sections on overview
of theories of career selection, career planning courses offered at
colleges and universities during the sixties and a comparison of some
career planning courses currently offered at colleges and universities
represent the background and framework of this study.
Theoretical and investigative support were provided to show that
a career planning course is a positive method for affecting career de-
velopment at the college and university level.
Several writers stressed the importance of such courses and
recommended that career planning courses become incorporated into the
higher education curriculum.
The research studies conducted by Devlin (1974) and Calvert,
Carter and Murphy (1964) demonstrate that many institutions of higher
education have clearly identified the need for career development and
have instituted career planning courses into their curriculum.
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The overview of theories of career selection offers viewpoints of
various career theorists of how certain factors influence an individual's
career selection process.
A description of the types of career planning courses offered
during the sixties and seventies was presented in order to determine the
progress, changes and modifications, if any, of these courses over a ten-
year period of time.
in analyzing the research studies conducted by Calvert et al (1964)
and Devlin (1974) three important differences are evident. One difference
is that in 1964 four general types of career planning courses were identi-
fied as opposed to the three identified in the 1974 study. It seems that
by 1974 either no attention was given to the fourth type of course or
the objectives of this course were incorporated into the process of the
three existing courses as opposed to devoting an entire course to the
adjustment to careers.
The second difference is that by 1974 career planning courses had,
for the most part, become a more permanent part of the higher education
curriculum and the final difference is that by 1974 the number of Liberal
Arts colleges offering career planning courses had increased.
This chapter concluded with a chart which offers a description
and comparison of eight models of career planning courses currently of-
fered at the college and university level. Chapter III will extend a
comprehensive description of the career planning course offered at the
University of Massachusetts, the Career Awareness and Planning Course.
CHAPTER III
THE CAREER AWARENESS AND PLANNING COURSE
Course Developmen t
During the past few years there has developed a recognition that
college and university students desperately need support systems to
assist with their career development process.
Recognizing this need the 1976-77 Life and Career Development
Team Interns at the University of Massachusetts Community Development
Center were assigned the task of developing such a system. It was de-
cided that the delivery system would be designed in the form of a career
planning course.
In the pre-planning stages of the course the theories of career
development were reviewed in order to ascertain the stages of career
development during the college years. The literature pertaining to the
theories of career development did not offer much information as to the
implications of various theories to the college student. Myers (1972)
offers the following observation:
Surprisingly, few of the theorists and con-
ceptualizers ever mention the college years.
Those who do tend to aggregate the post-
high school years in such a way as to make
it appear that the participation of a
counselor in the development of a youth
ends when lie leaves secondary school. The
reasons for this strange neglect on the
part of theory builders are, no doubt, re-
lated to their attempts to be parsimonious
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and comprehensive, fashioning theories which
attempt to organize the data for all people,
be they college goers or not. (p. 59)
Although existing theories of career development have not focused
specifically on the college student Hewer (1966) believes that of all
the theories dealing with career choice the trait-factor theory has been
most helpful in assisting college students explore their career choices.
She offers the following reasons as evidence:
1. The trait-factor theory has developed good
tools for the assessment of aptitudes and
abilities.
2. The trait-factor theory has developed good
interest tests in order to understand the
goals and motivations of the individual.
3. The trait-factor theory has assisted in the
understanding of jobs and their require-
ments in relation to the person.
4. The trait-factor theory assists in under-
standing the impact of the style of the
individual's interpersonal relations on
his/her career choice. (p. 11)
Myers (1972), on the other hand, supports the developmental theory,
with special emphasis on the Exploration Stage of the Vocational Life
Stages, for assisting college and university students with their career
development process, he writes:
The weight of the developmental argument is
simply that career choice must not be viewed
in isolation, but rather seen as part of an
ongoing process. As such it should be under-
stood in relation to its antecedents, cor-
relates, and consequences. Since the college
years impose the requirement of career choice,
either formally or informally, the matter is
of considerable importance. (p. 60)
30
In accordance with Myers (1972) and based on the research find-
ings of Webb (1973) that students wanted and needed the self concept
foundation before they were prepared to deal with a wide range of career
information the course developers decided to view the process develop-
mentally and adopted Super's Developmental Self Concept Theory as the
theoretical framework for the construction of the course. The major
tenents of the Developmental Self Concept Theory are presented to give
the reader an understanding of the theory process.
In 1942 Super began applying Developmental Psychology to Career
Development and in a later writing (1953) offered the initial formula-
tions of the theory. He proposes that a person strives to implement
his/her self concept by choosing to enter the occupation he/she views as
most probable to permit self expression. He further suggests that
(1) behaviors a person engages in to implement his/her self concept
vocationally are a function of the individual's stage of life develop-
ment, (2) vocational behaviors can be understood by viewing them within
the context of changing demands of the life cycle on the shape of at-
tempts to implement a self concept, and (3) the psychology of careers
rests on the assumption that career development conforms with the general
principles of human development, which is fundamentally evolutionary in
nature
.
The complete theory is summarized in a series of ten propositions.
1. People differ in their abilities, interests,
and personalities.
2. They are qualified, by virtue of these
characteristics each for a number of occu-
pations.
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3. Each o£ these occupations requires a character-
istic pattern of abilities, interest, and
personality traits, with tolerances wide
enough, however, to allow both some variety
of occupations for each individual and some
variety of individuals in each occupation.
4. Vocational preferences and competencies, the
situations in which people live and work, and
hence their self-concepts, change with time
and experience (although self-concepts are
generally fairly stable from late adolescence
until late maturity), making choice and ad-
justment a continuous process.
5. This process may be summed up in a series of
life stages characterized as those of growth,
exploration, establishment, maintenance, and
decline, and these stages may in turn by sub-
divided into (a) the fantasy, tentative, and
realistic phases of the exploratory stage, and
(b) the trial and stable phases of the estab-
lishment stage.
6. The nature of the career pattern (that is,
the occupational level attained and the se-
quence, frequency, and duration of trial and
stable jobs) is determined by the individual's
parental socio-economic level, mental ability,
and personality characteristics, and by the
opportunities to which he/she is exposed.
7. Development through life stages can be guided,
partly by facilitating the process of matura-
tion of abilities and interests, and partly by
aiding in reality testing and in the develop-
ment of the self-concept.
8. The process of vocational development is es-
sentially that of developing and implementing
a self-concept; it is a compromise process in
which the self-concept is a product of the
interaction of inherited aptitudes, neural and
endocrine makeup, opportunity to play various
roles, and evaluation of the extent to which
the results of role playing meet with the ap-
proval of superiors and fellows.
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9. The process of compromise between indivi-
dual and social factors, between self-concept
and reality, is one of role playing, whether
the role is played in fantasy, in the coun-
seling interview, or in real life activities
such as school, clubs, part-time work and
entry jobs.
10. Work satisfactions and life satisfactions de-
pend upon the extent to which the individual
finds adequate outlies for his/her abilities,
interests, personality traits and values;
they depend upon his/her establishment in a
type of work, a role which his/her growth and
exploratory experiences have led him/her to
consider congenial and appropriate. (pp. 189-
190)
Super (1957) further explained the process for the developmental
stages (Proposition // 5 ) of this theory through the Vocational Life
Stages. He proposes that each stage is defined by its specific charac-
teristic. The Growth Stage begins at birth and germinates at age four-
teen. During this stage the self-concept develops through identification
with mother, father and/or other key figures in the home or community.
In this first substage, Fantasy (age 4 - 10), the child begins to role-
play in fantasy the identification models in the home. In the second
substage, Interest (age 11 - 12), the child begins to identify prefer-
ences which become the major determinant for aspirations and activities.
In the final substage. Capacity (age 13 - 14), the adolescent's abilities
are taken into account, and job requirements are considered due to the
increase of social participation. The Exploration Stage begins at age
fifteen and terminates at age twenty-four. During this stage the
individual endeavors to examine him/herself, try out various roles and
explores different occupations in school, leisure activities and part-
time work. This stage is composed of first the Tentative substage (age
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15 - 17) where the individual's needs, interests, capacities, values and
opportunities are considered to make tentative choices which are tried
out in fantasy, discussion and courses. Then in the Transition sub-
stage (age 18 - 21) reality considerations are taken into account as the
young adult enters the world of work or professional training and at-
tempts to implement a self concept. The final substage is the uncommit-
ted Trial (age 22 - 24) where the individual locates a field of interest,
secures a beginning job and tries it out as a life work. The Establish-
ment Stage begins at age 25 and terminates at age 44. After finding the
appropriate field the individual makes an effort to secure a permanent
place in it. There, of course, may be a degree of trial early in this
stage because the field of work which was presumed to be suitable may
prove to be unsuitable. This may result in one or two changes before the
life work is found or before it becomes clear that the life work will be
a succession of unrelated jobs. Although establishment may begin with-
out trial (age 25 - 30), trial is the first substage of establishment.
The second substage is Stabilization (age 31 - 44). As the career pat-
tern becomes distinct the individual makes an effort to stabilize or to
secure a place in the world of work for himself. The Maintenance Stage
begins at age forty-five and terminates at age sixty-four. After estab-
lishing a place in the world of work the individual now becomes more
concerned with holding it. The final stage of the Vocational Life Stages
is Decline. During the Decline Stage sixty-five plus, the physical and
mental powers of the individual begins to decline. The work activities
change and soon cease. Deceleration (age 65 - 70), the first substage,
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begins at the time of offical retirement but sometimes it begins late
in the Maintenance Stage. During this period the pace of work slackens
and duties are shifted, or the nature of the work is changed to meet
the declining capacities. Many individuals attempt to secure part-time
jobs to replace full-time occupations but there are great variations
from person to person. Retirement (age 71+)
,
the final substage, is
the time when complete cessation of occupations comes.
In 1963 Super incorporated the concept of vocational behavior
into the Vocational Life Stages thus proposing that as an individual
passes through the Vocational Life Stages there are certain attitudes
and behaviors performed in conjunction with the life stage. Super
identified this process as Vocational Developmental Tasks. The fol-
lowing is an outline of the attitudes and behavior relevant to the
vocational developmental tasks in adolescence and adulthood:
1. Crystallization (14 - 18)
a. awareness of the need to crystallize
b. use of resources
c. awareness of factors to consider
d. awareness of contingencies which may affect goals
e. differentiation of interests and values
f. awareness of present-future relationships
g. formulation of a generalized preference
h. consistency of preference
i. possession of information concerning the pre-
ferred occupation
j
.
planning for the preferred occupation
k. wisdom of the vocational preference
2. Specification (18 - 21)
a. awareness of the need to specify
b. use of resources in specification
c. awareness of factors to consider
d. awareness of contingencies which may affect goals
e. differentiation of interests and values
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f. awareness of present-future relationships
g. specification of a vocational preference
h. consistency of preference
i. possession of information concerning the pre-
ferred occupation
j. planning for the preferred occupation
k. wisdom of the vocational preference
l. confidence in a specific preference
3. Implementation (21 - 24)
a. awareness of the need to implement preference
b. planning to imp Lenient preference
c. executing plans to qualify for entry
d. obtaining an entry job
4. Stabilization (24 - 35)
a. awareness of the need to stabilize
b. planning for stabilization
c. becoming qualified for a stable regular job or
accepting the inevitability of instability
d. obtaining a stable regular job or acting on
resignation to instability
5. Consolidation (35 plus)
a. awareness of the need to consolidate and advance
b. possession of information as to how to consoli-
date and advance
c. planning for consolidation and advancement
d. executing consolidation and advancement plans
(pp. 84, 88, 90, 91)
The course focused specifically on the Exploration Stage of the
Vocational Life Stages and the corresponding Vocational Development
Tasks of Crystallization, Specification, and a degree of Implementation.
The following represents the stages of the course that directly relate
to the Exploration Stage.
I. Self Concept (Tentative/Crystallization)
Self examination. Values, abilities and interests are
explored. Decision-making and goal setting skills are
identified
.
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II. World of Work (Transition/Specification)
Career Awareness is enhanced. Career Exploration
is utilized to explore career considerations and
requirements while attempting to implement a self-
concept
.
III. Reality Testing (Trial /implementation)
After identifying a career interest area contacts
are made with individuals within the field and
field experiences are organized and implemented.
After the theoretical framework was established attention was
focused on the development of the course curriculum.
Course Curriculum
The Tyler Rationale was utilized to identify the procedure for
developing the course curriculum. Tyler (1970) identifies four ques-
tions that must be answered in developing a curriculum;
1. What educational purposes should the school
seek to attain?
2. What educational experiences can be pro-
vided that are likely to attain these
purposes?
3. How can these educational experiences be
effectively organized?
4. How can we determine whether these pur-
poses are being attained? (p. 1)
To answer the first question Tyler suggests obtaining informa-
tion from three sources; the learner, society, and subject matter spe-
cialists. Based on the data information received from these three
sources objectives can be formulated.
This question was answered through a needs assessment procedure.
The senior staff members, career specialists, of the Life and Career
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Development Team offered their observations on the type of content
material to be incorporated into the course based on the expressed needs
of clients during individual counseling sessions and the expressed needs
of campus groups requesting special career workshop sessions.
Secondly, each client utilizing the career counseling services is
requested to complete an Intake Form expressing their reason for the ap-
pointment prior to seeing a counselor, therefore the Intake Forms were
analyzed to further ascertain the needs of the students. Also, each in-
tern had established a general idea of students' needs based on their
personal career needs and through information obtained from their clients
during counseling sessions.
Based on the findings of the needs assessment process the fol-
lowing course objectives were formulated. Specific behavioral objectives
for the stages of the course will be presented later.
1. To incorporate career development into the university
experience
.
2. To increase awareness of the self.
3. To explore the relationship between self awareness and
knowledge of the world of work.
4. To understand how to act in achieving goals.
5. To gain clearer ideas of career goals.
6. To increase knowledge of available resources for career
exploration.
7. To teach specific practical skills.
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8. To obtain an understanding of career awareness as an
ongoing process rather than a single event.
9. To learn methods of evaluating choice through reality
listing.
10.
To increase awareness of the world of work.
In response to the second question, the selection of learning
experiences for the course was completed by using three general prin-
ciples suggested by Tyler.
1. A student must have experiences that give him
an opportunity to practice the kind of be-
havior implied by the objective.
2. The learning experiences must be such that
the student obtains satisfaction from carrying
on the kind of behavior implied by the objec-
tives .
3. The reactions desired in the experience are
within the range of possibility for the stu-
dents involved. (pp. 65-66)
He also suggests that learning experiences should develop skills in
thinking, assist in acquiring information, assist in developing social
attitudes and assist in developing interests.
After specifying the learning experiences, Tyler offers three
dimensions for effective organization:
1. continuity—vertical reiteration of major cur-
riculum elements
2. sequence—each successive experience building
upon the preceding one but going more broadly
and deeper into matters involved
3. integration— the horizontal relationship of
curriculum experiences (p. 84)
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The following outline represents the answers to questions two and
three in relation to the selection and organization of learning exper-
iences. The fourth question, concerning evaluation, will be answered in
Chapter V of this dissertation.
Course Organization
I. Self Awareness
Learning experience will include:
A. an examination of self concept, self esteem, and motivation
B. an examination of the impact of feedback and expectations
from significant other people
C. an examination of values
D. an examination of interests and abilities
E. an examination of current decision-making process
F. exploration of goal setting skills
II. World of Work
Learning experiences will include:
A. Career Awareness
1. an identification of work concept and the influence
of role models and early work exposure on present
work concept
2. knowledge of career clusters
B. Career Exploration
1. developing skills to obtain information on careers and
related career resources
2 .
AO
knowledge of characteristics and requirements of
career interest area(s)
3. relating career interest area(s) to self awareness
C. Focusing
1.
applying decision-making skills to narrow or validate
option of career choice
III. Reality Testing
Learning experiences will include:
A. Practical Experience
1. interviewing worker
2. shadow program
3. internship or field experience
A. follow-up
B. Evaluation or Re-evaluation of choice
IV. Placement Readiness
Learning experiences will include:
A. Practical Matters
1. developing a resume
2. developing interviewing skills
3. developing a placement folder
A. filling out job applications
5. applying to graduate and professional schools
6. developing job hunting skills
B. Personal Plan of Action
1. discussions on where do I go from here?
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The next step was to secure activities to make the learning exper-
iences operational. A myriad of books, articles, journals, magazines and
related literature were reviewed to find the appropriate activity for
each learning experience. The following section will identify the sources
that were utilized.
The Career Awareness and Planning Course :
Format and Content
The purpose of the course was (1) to provide the participants with
the opportunity to explore their self awareness in relation to decisions
concerning career goals, (2) to help participants understand their right
and opportunity to choose, test, and through experience modify their
views in relation to the world of work, (3) to provide information on the
wide range of careers, (4) to help participants discover factors that in-
fluence career exploration and career choice, and (5) to increase the
participant’s awareness of various procedures involved in job hunting
and preparing for graduate and professional schools.
The course met once a week during the 1977 spring semester for
three academic credits. The participants were required to keep a jour-
nal in which were recorded reactions to the learning experiences of the
course and statements concerning what was learned from the learning ex-
periences in relation to self awareness, career awareness, career deci-
sions and the world of work.
The course was divided into five sections: Introduction, Self
Concept, Career Awareness, Reality Testing, and Placement Readiness.
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I. Introduction
Goal
:
Didactic Presentation to help participant increase under-
standing and clarification of the purpose, content, for-
mat and requirements of the course.
Objectives
:
1. To discuss the importance of career planning early in
the college years.
2. To administer the Career Awareness and Planning Course
Assessment Form and Inventory
,
and the Strong-Campbell
Interest Inventory.
Activi ty
:
1. Limericks: Getting Acquainted (Pfeiffer and Jones, 1976)
Highlight
:
This activity was utilized to obtain information from the
participants concerning their expectations of the course
and to determine if the objectives identified by the
course developers corresponded in any way to the needs
identified by the participants. Five of the participant's
responses are listed below:
1. To find out what career Dn best suited for.
2. To become aware of career opportunities.
3. Perhaps find a direction in life.
4. To learn resume writing and interviewing techniques.
5. To explore various fields and careers because I'm
interested in education and that's not saying much
about finding a job.
II. Self Concept
A. Self Awareness
Goal
:
To help participant increase clarification and acceptance
of themselves and their evolving values, interests, and
aspirations within larger society.
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Objectives
1. To increase understanding of a variety of personal
characteristics
.
2. To gain a better understanding of self by identi-
fying values, interests and abilities.
3. To explore new values and interests.
Activities
1 . Lecture and group discussion on self concept,
values and interests.
2. Meditation On Me (Schrank, 1972).
3. Who Am I (Simon, Howe, Kirschenbaum, 1972).
4. The Other You: Awareness Expansion (Pfeiffer and
Jones, 1976).
5. Consensus-Seeking: A Croup Ranking Task (Pfeiffer
and Jones
,
1976)
.
6. Items to Buy.
7. Things I Like.
8. My Expectations Circle (Moss, 1975).
9. Ways to Live (Simon, Howe, Kirschenbaum, 1972).
10. Strong-Campbell Interest Inventory Interpretations.
Highlight
:
The interpretation of the Strong-Campbell Interest In-
ventory helped the instructor to know the students
better and to further identify individual student needs.
The career interest areas identified by the under-
graduates were congruent with the highest occupational
theme reported on the Strong-Campbell Interest Inventory
Profile.
Decision-Making
Goal
:
To help participant identify present decision-making
process, discover factors that influence decisions and
possible present and future implications of decisions.
Objectives:
1. To identify present process for decision-making.
2. To better understand how feelings, family, informa-
tion, values, interests, and other factors can
influence final decisions.
3. To present two decision-making models.
Activities
:
1. Lecture and discussion on decision-making process
and how individual participants make decisions.
2. Force Field Analysis (Ford and Lippitt, 1976).
3. Trumpet (Weinstein, 1973).
4. Free Choice Game (Simon, Howe, Kirschenbaum, 1972).
Goal Setting
Goal
:
To help participant understand their right and oppor-
tunity to choose, test and through experience modify
their views of themselves in relation to work and to
increase awareness of the ability to act on these ex-
periences by setting goals.
Objectives
:
1. To identify personal and career goals.
2. To identify internal and external constraints on
freedom of choice and ways in which those con-
straints can be overcome.
3. To list, at least five, tentative attainable career
choices.
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4. To recognize that career and personal goals continue
to change.
5. To differentiate between fantasy and possible work
images
.
Activities
:
1. Discussion on guidelines for Personal Goal Setting.
2. Life Line Process (ford and Lippitt, 1976),
III. World of Work
A. Career Awareness
Goal
:
To help participant increase awareness of the wide
range of careers, career qualifications, career charac-
teristics, and to discover factors that influence career
exploration and ultimately career choice.
Objectives
1. To understand the significance of role models, early
work exposure, and other factors that have influenced
present work concept.
2. To understand the classification of careers according
to their career cluster.
Activities
:
1. Lecture and discussion of theories of career choice.
2. Vocational Autobiography.
3. Occupational Values (Friel and Carkhuff, 1974).
4. Review of Career Clusters Sheet and choosing
clusters of interest.
Highlight
:
The five career clusters the undergraduates were most
interested in are rank ordered: Fine Arts, Communica-
tions and Media, Hospitality and Recreation, Personal
Services, and Public Service. The five career clusters
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the undergraduates were least interested in are rank
ordered: Consumer and Homemaking Education, Marine
Science, Construction, Manufacturing, and Agriculture.
B. Career Education
Goal:
To help participant explore the World of Work and to
broaden his or her understanding of the World of Work.
Objectives:
1. To gather information on available resources.
2. To gain an understanding of how to utilize career
information.
3. To discover the similarities and differences among
careers and work roles.
4. To learn requirements and characteristics of spe-
cific careers.
5. To relate present abilities, interests, and values
(personal and occupational) to those workers
established in specific career areas.
6. To begin to focus on one specific career area.
Activities:
1. Discussion on factors related to career selection
and misconceptions of career counseling.
2. Presentation on how to use the Dictionary of Occu-
pational Titles, Occupational Outlook Handbook and
Career Library.
IV. Reality Testing
Goal
:
To increase participant's sense of independence by pro-
viding personal contact with models (workers) in career
interest area.
Objectives
:
1. To discuss work values with model.
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2. To experience the job and job responsibilities in the
actual work setting.
3. To relate personal characteristics to job requirements.
4. To evaluate choice through a vicarious experience.
Activities
:
1. Interviewing a worker in career interest area.
2. Discussion of field experience.
3. Completion of Basic Outline for Investigating Careers
(Super, 1942).
V. Placement Readiness
A. Practical Matters
Goal
:
To increase participant awareness of the various pro-
cedures involved in job hunting and preparing for
graduate and professional schools.
Objectives
:
1. To teach Resume Writing Skills.
2. To teach Interviewing Skills.
3. To assist in the development of a Placement File.
4. To discuss factors related to selection and ad-
mission to graduate and professional schools.
5. To discuss career exploration options at the
university.
Activities
:
1. Resume Writing Workshops.
2. Interviewing Skills Workshop.
3.
Job Search Barometer.
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4. Discussion on applying for a fob and graduate and
professional schools.
5. Discussion of career exploration options at the
unive rsi ty
.
B. Plan for Action
Goal
:
To assist in the clarification and development of
participant's personal plan for action.
Objective:
To discuss "Where Do I Go From Here?"
Activity
:
1. Individual counseling sessions.
Summary
This chapter focused on the development, format and content of
the Career Awareness and Planning Course. Super's Developmental Self
Concept Theory served as the theoretical framework of the course and
Tyler's Curriculum Rationale was utilized for the development of the
curriculum. The final section of this chapter presented the Career Aware-
ness and Planning Course in its entirety.
CHAPTER IV
DESIGN AND METHODOLOGY OF THE STUDY
Restatement of the Purpose of the Study
Based on the research evidence that college and university stu-
dents have expressed the need for a career development system, the
Career Awareness and Planning Course was designed to meet the need of
career development, and to enhance student self awareness, career aware-
ness and knowledge of career resources at the University of Massachu-
setts.
The primary purpose of this study is to investigate and measure
the impact of the Career Awareness and Planning Course in order to de-
termine the degree to which the course contributes to the quality of
the Career Development Process at the university level. The secondary
purpose of this study is to measure the impact of the Career Awareness
and Planning Course on the undergraduates' level of career self aware-
ness, career awareness and placement readiness.
Therefore, according to the primary purpose of the study the major
research question is: Will there be a difference in the undergraduates
level of career development as a result of the Career Awareness and Plan-
ning Course?
In accordance with the secondary purpose of the study the three
subsidiary research questions are:
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A. Will there he a difference in the undergraduates'
level of career self awareness as a result of the
Career Awareness and Planning Course?
B. Will there be a difference in the undergraduates'
level of career awareness as a result of the
Career Awareness and Planning Course?
C. Will there be a difference in the undergraduates'
level of placement readiness as a result of the
Career Awareness and Planning Course?
The Research Population
The research population for this study was comprised of thirty
University of Massachusetts, Amherst undergraduates who were enrolled
in the Career Awareness and Planning Course.
The research population consisted of fifteen female (50%) and
fifteen male (50%) undergraduates. Stratifying the undergraduates ac-
cording to ethnicity discloses ten blacks (33.3%) and twenty whites
(66.7%). Stratifying the undergraduates according to college classi-
fication discloses seven Freshmen (23.3%), fourteen Sophomores (46.7%),
four Juniors (13.3%) and five Seniors (16.7%). Stratifying the under-
graduates according to major discloses seven College of Arts and Sciences
(23.3%), two College of Food and Natural Resources (6.7%), two Health
Sciences (6.7%), five School of Business Administration (16.7%) and
fourteen Undeclared (46.7%).
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The Research Instrument
A search was conducted to secure a reliable and valid instrument
that was directed toward the primary research question and the sub-
sidiary research questions. The search proved to be unsuccessful, con-
sequently, an instrument was designed by the investigator that would
elicit specific information to answer the primary research question and
the secondary research questions (see Appendix A)
.
Technical assistance was provided by selected career development
specialists and psychometric professionals at the University of
Massachusetts. Based upon critical assessments by these individuals,
the research instrument. The Career Awareness and Planning Course Assess -
ment and Inventory Form
,
was modified and adopted for use in this study.
The questionnaire is divided into two sections. Section one,
the Assessment Form, requests background information: race, sex, age,
family's socio-economic level, college classification, declared or anti-
cipated major, grade level, and awareness of Career Counseling Services
on campus. Section two, the inventory, requests information relative
to the respondent's level of career development. Incorporated into the
thirty-question inventory are three concept areas: self awareness,
career awareness and placement readiness. Questions one to five elicit
information concerning the respondent's level of career self awareness,
questions six to fourteen and eighteen to thirty elicit information con-
cerning the respondent's level of career awareness and questions fifteen
to seventeen elicit information concerning the respondent's placement
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readiness. Respondents indicated their choice by circling one of five
possible options ("No." "Little," "Some." "Much," "Complete"). On a
continuum of one to five, "No" responses were assigned the value of one
and "Complete" responses were assigned the value of five.
Administering the Instrument
The complete questionnaire was administered during the first
class session and the second section of the questionnaire, the inventory,
was administered again during the last class session.
Treatment of Data
The raw data gathered from the questionnaire was key-punched on
computer cards and submitted to the Graduate Research Computing Center
at the University of Massachusetts, Amherst, for computer analysis using
the Statistical Package for the Social Sciences (SPSS) (Nie, Hull,
Jenkins, Steinbrenner and Brent, 1975).
Three statistical procedures were employed to analyze the data:
(1) measures of central tendency (mean) , (2) measures of variability
(standard deviation), and (3) the statistical test of significant dif-
ference (t-test). For the purpose of this study, the investigator
selected to report the t-ratio statistically significant at the .001
level
.
The results of the statistical treatment of the data are pre-
sented and discussed in Chapters V and VI.
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Summary
This chapter presented a restatement of the purpose of the study
and a discussion of the methodology employed to answer one major re-
search question and three subsidiary questions. A description of the
research population reveals that thirty undergraduates at the University
of Massachusetts participated in the study. Discussion relative to the
research instrument included information concerning its construction,
scoring procedures, and administration. The statistical procedures and
the statistical treatment of the data were identified and are to be re-
ported at the .001 level.
CHAPTER V
ANALYSIS AND FINDINGS OF THE DATA
This chapter presents, analyzes, and interprets the results of
the Career Awareness and Planning Course relative to the major and
subsidiary research questions.
The answers to these questions were derived through examination
of mean score responses on the Career Awareness and Planning Course
Inventory Form. Frequency distributions were ascertained by treating
each question listed in Part I (background Information) and Part II
(Inventory) of the instrument as separate variables. Measures of
central tendency (mean) and variability (standard deviation) were as-
certained by treating each question listed in Part II (Inventory) of
the instrument as separate variables.
To determine the possibility of significant relationships
existing between the Pretest-Posttest mean score responses on the in-
ventory, the statistical test of significant difference (t-test) was
employed to investigate both the existence and the extent of the dif-
ferences. For the purpose of this study the investigator selected to
report the t-ratio statistically significant at the .001 level.
The findings are presented in four parts. The first part in-
cludes a summary of background information (Table 1). Part Two focuses
on the associated hypotheses (null) for the primary and subsidiary re-
search questions. Part Three will offer an analysis of the research
54
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questions through examination of mean score responses (Table 2) and re-
porting of t-test results (Tables 3-6) of the instrument. Part Four
will discuss the additional findings that evolved as a result of the
Career Awareness and Planning Course.
Discussions of the data will follow the presentation of the major
research question and each of the three subsidiary research questions.
This chapter concludes with a summary of the findings presented.
Part I
Summary of Demog raphic Information
Table 1 represents a compilation of the demographic information
requested in Part One of the instrument. Of the thirty undergraduates
enrolled in the Career Awareness and Planning Course, there were equal
amounts of female (50%) and male (50%) undergraduates. More White (66.7%)
undergraduates than Black (33.3%) undergraduates enrolled in the course.
The largest age group was the 20-21 range (46.7%). The majority of the
undergraduates (30.0%) came from the $20 , 000-$30 , 000 socio-economic
level. Most of the undergraduates (46.7%) were sophomores and almost
half (46.7%) had undeclared majors. A large majority (70.0%) were
Grade B students and most of the undergraduates (66.7%) were not aware
of the Career Counseling Services at the University of Massachusetts.
SUMMARY
OF
DEMOGRAPHIC
INFORMATION
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Par t II
The Hypotheses
The associated hypothesis (null) for the primary research ques-
tion that will be tested is:
There will be no difference in the undergraduates'
level of career development as a result of the
Career Awareness and Planning Course.
The associated hypotheses (null) for the three subsidiary re-
search questions are:
There will be no difference in the undergraduates'
level of career self awareness as a result of the
Career Awareness and Planning Course.
H
3
There will be no difference in the undergraduates'
level of career awareness as a result of the
Career Awareness and Planning Course.
There will be no difference in the undergraduates'
level of placement readiness as a result of the
Career Awareness and Planning Course.
Part III
Major Research Question: Will there be a difference in
the undergraduates' level of
career development as a result
of the Career Awareness and
Planning Course?
In order to answer the major research question, the investigator
ascertained the total Pretest-Posttest mean score responses on the level
of career development (See Appendix B for a summary of mean score re-
sponses) . An observation of Table 2 reveals that the total mean score
response for the Pretest is 2.35 with a standard deviation of .53 and
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the total mean score response for the Posttest is 4.42 with a standard
deviation of .35.
The statistical test of significant difference (t-test) was
employed to analyze the relationship between the total Pretest-Posttest
mean score responses on the level of career development. Table 3 in-
dicates that the difference between the total mean score responses of
these two tests is statistically significant (t=-16.61, p=.000) at the
.001 level. On the basis of these findings is rejected and it may
be concluded that there was a significant difference in the under-
graduates' level of career development as a result of the Career Aware-
ness and Planning Course.
Subsidiary Research Questions: A. Will there be a difference
in the undergraduates' level
of career self awareness as
a result of the Career Aware-
ness and Planning Course?
B. Will there be a difference
in the undergraduates' level
of career awareness as a re-
sult of the Career Awareness
and Planning Course?
C. Will there be a difference
in the undergraduates' level
of placement readiness as a
result of the Career Aware-
ness and Planning Course?
Pertinent to the three subsidiary research questions, the in-
vestigator employed the statistical test of significant difference (t-
test) to determine the existence and extent of significant differences
of Pretest-Posttest mean score responses on the three inherent
variables
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of the instrument: (1) career self awareness, (2) career awareness, and
(3) placement readiness.
Specifically, to answer the first subsidiary research question,
the investigator analyzed the relationship between the total Pretest-
Posttest mean score responses on the level of career self awareness.
Perusal of Table 4 shows that the difference between the total mean
score responses of these two tests is statistically significant (t=-14.58,
p=.000) at the .001 level. These results indicate that is rejected
and it may be concluded that there was a significant difference in the
undergraduates' level of career self awareness as a result of the
Career Awareness and Planning Course.
To answer the second subsidiary research question, the investi-
gator analyzed the relationship between the total Pretest-Posttest mean
score responses on the level of career awareness. Table 5 indicates
that the difference between the total mean score responses of these
two tests is statistically significant (t=-16.02, p=.000) at the .001
level. Hence, is rejected and it may be concluded that there was
a significant difference in the undergraduates' level of career aware-
ness as a result of the Career Awareness and Planning Course.
Finally, to answer the third subsidiary research question, the
investigator analyzed the relationship between the total Pretest-Posttest
mean score responses on the level of placement readiness. An examination
of Table 6 indicates that the difference between the total mean score
responses of these two tests is statistically significant (t=-9.21,
p=.000) at the .001 level. Therefore, based on the results of the data,
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is rejected and it may be concluded that there was a significant dif-
ference in the undergraduates’ level of placement readiness as a result
of the Career Awareness and Planning Course.
Part IV
Additional Findings
In addition to the major and subsidiary research questions the
investigator elicited information from the respondents that would be
helpful in answering four additional career related questions that
continuously aroused the curiosity of the investigator after counseling
sessions with undergraduates:
1. To what extent do significant other individuals influence
the career decisions of undergraduates?
2. What factors do undergraduates perceive as affecting
the achievement of their career goals?
3. What career cluster areas will undergraduates be most
interested in?
4. Will the undergraduates' career preferences and interests,
based on identified major or anticipated major, be con-
gruent with the career preferences and interests of workers
within the selected area?
In order to answer the first question the investigator requested
the respondents to respond to the extent to which significant other in-
dividuals have influenced their career decisions by circling one of
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five possible options:
Uncertain
Not At All
Somewha t
Considerably
Very Significantly.
On a continuum of one to five, "Uncertain" responses were assigned the
value of one and "Very Significantly" responses were assigned the
value of five. Significant other individuals included parents, other
relatives, counselors, professors, and peers.
Table 7 reveals the summary of the respondents' responses con-
cerning the degree to which significant other individuals have influenced
their career decisions. The percent of the combination of "Considerably"
and "Very Significantly" responses reveals that parents are the greatest
influencers of career decisions. One-third (33.3%) of the thirty under-
graduates identified parents as the greatest influencers of career
decisions.
Very little difference exists between the influence of other
relatives (20.0%), professors (23.3%) and peers (26.6%). The indivi-
duals who show the least influence on the respondents are counselors
(16.6%).
To answer the second question the investigator requested the
respondents to respond to the extent to which certain factors will af-
fect the achievement of their career goals by circling one of five pos-
sible options:
Uncertain
Not At All
Somewhat
Considerably
Very Significantly.
SUMMARY
OF
RESPONSES
TO
INDIVIDUALS
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CAREER
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OF
UNDERGRADUATES
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On a continuum of one to five, "Uncertain" responses were assigned the
value of one and Very Significantly" responses were assigned the value
of five. The nine factors included race, family income, family member
influence in career area, college training, career planning, sex, health,
ability to get along with others, and knowledge of alternative jobs in
major area.
Table 8 reveals the summary of the respondents' responses con-
cerning factors perceived as affecting the achievement of career goals.
The percent of the combination of "Considerably" and "Very Significantly"
responses for all respondents reveals college training (90%) and the
ability to get along with people (83.4%) are perceived as the greatest
factors for affecting the achievement of career goals. Career planning
(66.6%) and knowledge of alternative jobs within the major area (60.0%)
are perceived as moderate factors and health (43.4%), sex (40.0%), race
(26.7%), family members' influence in career area (23.7%) and family
income (10.0%) are perceived as low factors for affecting the achieve-
ment of career goals.
To answer the third question the investigator requested the
respondents to place an X by the five Career Clusters they were most
interested in and a 0 by the five Career Clusters they were least
interested in. Table 9 reveals the five most interesting career clusters
in rank order are:
Fine Arts and Humanities
Communications and Media
Hospitality and Recreation
Public Services
Personal Services.
RESPONSE
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Finally, to answer the fourth question the respondents were ad-
ministered the Strong-Campbell Interest Inventory. Prior to the inter-
pretation session each respondent was asked to identify their major or
anticipated major. The Interpretation session revealed that the under-
graduates' career preferences and interests, based on the identified
major or anticipated major, and highest occupational theme, was congruent
with the career preferences and interests of workers within the selected
career area.
Summary
In this chapter the investigator sought to ascertain the effec-
tiveness of the Career Awareness and Planning Course as a vehicle for
enhancing the level of career development of undergraduates at the
University of Massachusetts. Accordingly, total mean score responses
for all statements on the Career Awareness and Planning Course Inventory
were used to answer one major research question and the total mean
score responses for specific categoric statements were used to answer
three subsidiary research questions.
Pertinent to the major research question, it was found that
there was a significant difference in the undergraduates' level of career
development as a result of the Career Awareness and Planning Course.
In reference to the three subsidiary research questions the
findings were as follows:
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A. There was a significant difference in the undergraduates'
level of career self awareness as a result of the Career
Awareness and Planning Course.
B. There was a significant difference in the undergraduates'
level of career awareness as a result of the Career
Awareness and Planning Course.
C. There was a significant difference in the undergraduates'
level of placement readiness as a result of the Career
Awareness and Planning Course.
In addition to the major and subsidiary questions four additional
career related questions were answered. The first question involved
the extent to which significant other individuals influence the career
decisions of undergraduates. The second question focused on the factors
undergraduates perceive as affecting the achievement of career goals.
The third question identified the career clusters of most and least
interest to the undergraduates and the fourth question verified the
congruence of undergraduates' career preferences and interests with
the career preferences and interests of workers within the selected
career area. Hence, additional findings of the study are as follows:
1. The undergraduates identified parents as the
greatest influences of career decisions.
2. The undergraduates perceived college training
and the ability to get along with people as
the greatest factors affecting the achievement
of career goals.
3. The undergraduates identified the Fine Arts and
Humanities, Communications and Media, Hospitality
and Recreation, Personal Services, and Public
Service as the most interesting career clusters
and Consumer and Homemaking Education, Marine
Science, Construction, Manufacturing, and Agri-
Business and Natural Resources as the least
interesting career clusters.
The undergraduates' career preferences and interests
based on identified major or anticipated major
were congruent with the career preferences and
interests of workers in the selected career area.
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CHAPTER VI
SUMMARY, CONCLUSIONS, IMPLICATIONS
AND RECOMMENDATIONS FOR FURTHER RESEARCH
Chapter I provided a discussion relative to the need for the
incorporation of a career development system into the higher educa-
tion curriculum. In addition, a career planning course was suggested
as one method for accomplishing this need.
Chapter II presented a review of the literature and research
which examined career planning courses as an alternative method for
affecting achievement in career development at the university and col-
lege level, an overview of theories of career development, and the
nature of past and present career planning courses.
Chapter III presented the development, format, and content of
the Career Awareness and Planning Course.
Chapter IV provided a description of the research population, a
description of the questionnaire, procedures of data collection and pro-
cedures employed to analyze the data.
Chapter V provided the statistical analysis of the data. The
three statistical procedures employed to analyze the data were:
(1) measures of central tendency (mean), (2) measures of variability
(standard deviation), and (3) the statistical test of significant dif-
ference (t-test)
.
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Ihis Chapter will present the summary, conclusions, implications
and need for further research.
Summary
Undergraduates vary considerably in their level of career de-
velopment. Some undergraduates have a clear perspective of their career
plans and others find themselves in a holding pattern due to their in-
ability to identify career plans. Regardless of the undergraduates'
position colleges and universities have a responsibility to provide a
career development system that will assist undergraduates in clarifying,
assessing, and further developing career plans.
There appear to be numerous vehicles which may be utilized to
make a career development system operational. The vehicle suggested in
this dissertation is a career planning course offered for academic cred-
it and designed to assist students in developing a comprehensive under-
standing of themselves in relation to future career life and lifestyle.
In general, the rationale for utilizing a career planning course
is that most undergraduates have similar career needs and a classroom
setting is a useful and more practical medium to have more contact with
the undergraduates to monitor progress, and to disseminate career infor-
mation to larger numbers of undergraduates.
Career planning courses have three major goals for affecting the
achievement in career development: (1) to develop a positive awareness
of the self, (2) to learn about the wide range of career options and
information, and (3) to learn how to integrate the two into the pre-
ferred lifestyle.
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Literature pertinent to career planning courses suggests that
these courses are consistent with placement officers' and career coun-
selors' increasing concern for the career phase of the undergraduates'
development during the college years. The literature clearly indicates
that career planning courses, if properly designed, can contribute sig-
nificantly to the career development progress of undergraduates as well
as to their cognitive and affective development.
More specifically, the undergraduates' enthusiasm concerning
these courses further exemplifies their success and effectiveness. The
following are written statements made by the undergraduates who were
enrolled in the Career Awareness and Planning Course:
This course has been the most useful course that 1
have ever taken at this University or any other
educational system before entering college. I had
a vague idea of what my career would be but now I
have a clear picture. I know how much salary X
can make, my educational requirements, job skills,
where I would like to work, etc. I also learned
many practical things about my career: writing a
resume, preparing for a job interview, etc. I
would recommend this course to anyone—it's not
only an interesting course that someone would en-
joy taking, it's a necessity .
I have really enjoyed being enrolled in the
Career Awareness and Planning Course. The only
regret that I have is that I did not take such
a course prior to my senior year. It would have
proved more helpful in that I would have been
made aware of available resources on campus with
respect to career choice and follow-up. However,
the investigations X Had to make during the course
with regard to career choice proved very helpful.
I have suggested the course to many sophomore and
junior level friends. Thank you.
This course I would recommend to anyone! It
first helped me look into my "self," After
finding out what I was all about, the techni-
calities of finding an occupation were found.
Finally, actual hints, procedures, etc. were
learned to put me ahead of the "game" which
all of us have to play. Now I won't be rushed
and I can have time for other things. I feel
better about myself!
!
I extremely enjoyed this course. It provided
a relaxed atmosphere in which I was better able
to communicate with others. The material I
learned will be utilized by me throughout my
entire life. I felt a need for a direction in
my career life and I feel the course has been
successful in supplying that need.
I have found this course to be of great value
to me. The first part helped me to know myself
a lot better, which was good preparation for the
second half of the course. In the latter, I
learned so much through the class assignments
I just can't believe it! And everything I learned
was extremely valuable. The best thing about the
course was I was able to make a career decision.
I personally feel that I learned more in this
course than any other course I've taken. At
least what I learned in here I can put to good
use later in life.
The course was one of the most satisfying X have
ever taken. It gave me an opportunity to learn
a lot about myself and what my interests for the
future are. It has also prepared me, a great
deal, for getting a job once I'm out of school.
I feel that I was learning for myself instead of
learning so that I could out-compete others for
a grade.
I thought the course taught me a lot about career
development. It was well organized and the guest
speakers complemented the structure. As far as
the content went, many different aspects were
covered; it was diverse enough so it wasn't re-
petitive and yet it was all interrelated along the
lines of career planning. I learned a lot in the
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course, but it was different kind of
knowledge from most courses as it can be
applied directly to your future.
I think the course is a definite asset to
the UMass curriculum. I enjoyed attending
class and I felt that I have learned a great
deal about myself and the career I plan to
go into.
1 feel that this course has helped and en-
couraged me to realize my weaknesses and
develop my strengths for personal as well as
professional gains. Also, this course has
made me aware of the many sources of informa-
tion and career alternatives. It has helped
me to think seriously about my future, some-
thing I might not have done on my own for quite
a wh i 1 e
.
The apparent success of career planning courses indicates that
the addition of this type of course to the university or college cur-
riculum can be expected to make positive contributions to the educational
and career development process in higher education as well as to the
lives of those undergraduates who participate.
The purpose of this study was to investigate and measure the
impact of the Career Awareness and Planning Course. This study also
sought to determine the degree to which a career planning course con-
tributes to the quality of the career development process at the univer-
sity level.
The information was ascertained via questionnaire responses from
thirty undergraduates enrolled in the Career Awareness and Planning
Course. The questionnaire consisted of eight background questions and
thirty statements designed to elicit categorical responses relative to
the undergraduates' level of career development.
81
The three procedures employed to analyze the data were:
(1) measures of central tendency (mean), (2) measures of variability
(standard deviation), and (3) the statistical test of significant
difference (A-test).
Cone lusi ons
Based on the analysis of the data, the following primary con-
clusions were drawn relative to one major research question and three
subsidiary research questions:
1. There was a significant difference in the under-
graduates' level of career development as a result
of the Career Awareness and Planning Course.
2. There was a significant difference in the under-
graduates' level of career self awareness as a
result of the Career Awareness and Planning Course.
3. There was a significant difference in the under-
graduates' level of career awareness as a result of
the Career Awareness and Planning Course.
4. There was a significant difference in the under-
graduates' level of placement readiness as a result
of the Career Awareness and Planning Course.
In addition the following conclusions can be drawn from the
four additional career related questions:
1. Undergraduates identify parents as the greatest
influencers of career decisions.
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2. Undergraduates perceive college training and the
ability to get along with others as the greatest
factors affecting the achievement of career goals.
3. The five career clusters of the most interest to
undergraduates are: (1) Fine Arts and Humanities,
(2) Communications and Media, (3) Hospitality and
Recreation, (4) Personal Service, and (5) Public
Service.
4. Undergraduates' career preferences and interests
based on identified major are congruent with the
career preferences and interests of workers in the
selected career area.
Implications of the Study
One of the major implications of this study is that under-
graduates want and need a career development system that will provide
assistance in clarifying, assessing, and further developing their career
plans and it is the responsibility of the college or university to pro-
vide such a system within their curriculum.
A second major implication is that the study provides evidence
that a career planning course is an extremely successful and effective
vehicle for the implementation of a career development system at the
college and university level. The aforementioned theoretical and inves-
tigative support in this study for the incorporation of career planning
courses into the higher education curriculum clearly indicates that
83
these courses contribute to the quality of the career development pro-
cess in higher education and that there are significant changes in the
undergraduates' level of career development as a result of a career
planning course.
A third major implication of this study is that the Career Aware-
ness and Planning Course may serve as a guide for career counselors,
placement officers, administrators, and faculty who have the responsi-
bility of developing and implementing a carder planning course. In this
accord, it is recommended that career planning courses should include
the following components:
1. Self Awareness Component. This component will provide
the undergraduates with the opportunity to explore
their personal and career self concept.
2. World of Work Concept. This component will increase
the undergraduates' level of career awareness and help
the undergraduates identify career resources and infor-
mation through career exploration projects. This com-
ponent will also provide the undergraduates with the
opportunity to explore their self awareness in relation
to decisions concerning career goals.
3. Reality Testing Component. This component will afford
the undergraduatts the opportunity to test and assess
the career decision through practical experience in the
chosen career area.
84
4. Placement; Readiness Component. This component will
provide the undergraduates with the opportunity to
learn methods and procedures involved in job hunting
and preparing for graduate and professional schools.
5. Evaluation Component. This component will offer the
undergraduates the opportunity to evaluate personal
progress and to evaluate the effectiveness of the course.
Recommendations for Further Research
Based on the findings of this study, the following recommenda-
tions for further research are suggested:
1. Replication of this study with a larger number of
undergraduates to determine whether or not there
will be a significant difference in the undergraduates'
level of career development as a result of the Career
Awareness and Planning Course.
2. A survey that attempts to determine if there are sig-
nificant differences in male and female levels of career
self awareness, career awareness, and placement readiness
as a result of the Career Awareness and Planning Course.
3. A study that attempts to define a complete theory of
career development for the college years.
4. A survey that seeks to determine whether or not univer-
sity and college offials would ratify a career planning
course as a permanent course of the university or college
curriculum.
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5. A repeat of this survey with undergraduates en-
rolled at other universities to determine whether
or not there would be a significant difference in
the undergraduates' level of career development as
a result of the Career Awareness and Planning Course.
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APPENDIX A
THE RESEARCH INSTRUMENT
CAREER AWARENESS AND PLANNING PROGRAM
ASSESSMENT FORM
We would like you to answer background questions in order to heip us in
the final evaluation of the Career Awareness and Planning Program.
1. What is your racial/ethnic background? Circle one.
1 . Black 3. White
2. Hispanic A. Other
What is your sex? Circle one.
1 . Female 2. Male
3. What is your age?
A. What is your family's socio-economic level? Circle one.
$10 , 000-below
$ 10 , 000-$ 15 , 000
$15,000-$20,000
$20,000-$30,000
$30 , 000-above
5.
What is your college classification? Circle one.
i. Freshman A. Senior
2. Sophomore 5. Other
3. Junior
6.
a. If you have declared a major, what is your major area of
concentration?
b. If you have not declared a major, what is your anticipated
choice?
7.
In general, you would consider yourself a/an student. Circle
one.
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A B C D F
8 . a
.
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Are you aware of the Career Counseling Services on campus
(i.e.j counseling, interest testing, career library)?
Circle one.
Yes No
CAREER AWARENESS AND PLANNING PROGRAM INVENTORY
Please indicate your degree of awareness to the questions that follow.
Your responses will help us in the final evaluation of the Career
Awareness and Planning Program. The five awareness levels are as
follows
:
No
1
Little Some
3
Much
4
Complete
5
1.
I have identified my personal preference
which should be considered in my career
decision.
2. I have identified how my skills can be
applied to work.
3. I understand my personal values as they
relate to career choice (i.e., salary,
prestige, independence).
4. I have identified the work skills I
would most like to use.
5. I know how to project my "self" into
a career-work experience.
6. I know the stages of career develop-
ment .
7. I have summarized my past personal
experience in terms of work.
8. I understand the value of past ex-
periences in relation to possible
career direction.
9.
I have developed a realistic career
objective.
10. I know what sources to use to obtain
occupational information.
11. I know the process for investigating
occupational literature.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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No
1
Little Some Much
2 3 4
Complete
5
12. I know how to effectively use re-
source people to obtain relevant
career information. 1 2
13. I know the requirements for my pro-
jected career. 1 2
14. I know alternative careers within
my projected career. 1 2
15. I know the process of developing a
resume
. X 2
16. I know the process of preparing for
a job interview. 1 2
17. I have developed specific job
hunting skills. 1 2
18. I know where career counselors are
located on campus. 1 2
19. I know at least two procedures of
decision-making. 1 2
20.
I have formulated a definite plan
of action to obtain my career objective. 1 2
21. I know the Fifteen Career Clusters. 1 2
22. I know how many possible careers exist
in the U . S . 12
23. I know how to use the Dictionary of
Occupational Titles. 1 2
24. I know how to use The Occupational
Handbook. 1 2
25. I know the relationship between
interests and abilities and degree
and major options at the university, 1 2
26. I know how to make a career choice. 1 2
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
3 4
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
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No Little Some Much Comp] ate
1 2 3 4
27. I know the three dimensions of occu-
pational values. 12345
28. I know sources of information about
current and projected employment
trends. 12345
29.
I know what career resources are
available at the Career Library. 1 2 3 4 5
30.
I know what resources are available
at the Placement Office. 1 2 3 4 5
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APPENDIX B
SUMMARY OF RESPONSES TO INDIVIDUAL STATEMENTS ON THE
CAREER AWARENESS AND PLANNING COURSE INVENTORY
SUMMARY
OF
PRETEST
RESPONSES
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APPENDIX C
SUMMARY OF t-TEST COMPARISON OF PRETEST-POSTTEST
RESPONSES TO INDIVIDUAL STATEMENTS ON THE
CAREER AWARENESS AND PLANNING COURSE INVENTORY
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PRETEST-POSTTEST
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appendix d
additional career related questions FORM
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To what extent have the following people influenced your career deci-
sions? (Circle the response that best describes how you feel. For
each item use the tollowlng scale to indicate vour response.
Uncertain Not At All Somewhat Considerably Very Significantly
1 2 3 4 5
a. Parents:
b. Other Relatives:
c. Counselors:
d. Teachers/Professors:
e. l’eers/Friends:
To what extent will t lie following factors affect you in achieving your
career goals? Circle the response that best describes how you feel.
Uncertain Not At Al l Somewhat Considerably Very Significantly
1 2 3 4 5
Your race: 12345
Your family income: 12345
Family member influence
in major field: 12345
Your college training: 12345
Career planning: 12345
Your sex: 12345
Your health: 12345
Your ability to get
along with people: 1234
Knowledge of alternative
jobs within major area 12345
113
APPENDIX E
SUMMARY OF RESPONSES TO CAREER CLUSTERS
OF MOST AND LEAST INTEREST
AREAS OF CAREER INTEREST
After you have read the definition of each Career
on the line Reside the five (5) clusters in which
and a () on the line beside the five (5) clusters
least interested
.
Cluster place an X
you are most int e rested
in which you are
13.
14.
15.
Agri Business and Natural Resources Occupations
Environmental Control Occupations
Marine Science Occupations
Marketing and Distribution Occupations
Construction Occupations
Manufacturing Occupations
Transportation Occupations
Fine Arts and Humanities Occupations
Public Service Occupations
Consumer and Homemaking Education Occupations
Health Occupations
Personal Service Occupations
Hospitality and Recreation Occupations
Business and Office Occupations
Communications and Media Occupations
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